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“Interventions, Accommodations and Modifications:
Promoting Access and Opportunity for All”

ALL WEBINARS WILL BE TUESDAYS FROM 4:00-5:00 PM

Tuesday, Sept 29: “Accommodations vs. Modifications” Matt O’Loughlin,

Director of Student Services, West Delaware Schools Susan

Etscheidt, PhD

Matt
O’Loughlin

“Accommodations that Matter: Supporting Students with Dyslexia” Emily
Koson, Special Education Consultant/Dyslexia Specialist, Northwest lowa AEA

Tuesday, Oct 6: “Behavioral Intervention Plans (BIPs): An Analysis of Current
Issues and Recommendations for Improving Practice” Dr. Susan Etscheidt,
University of Northern lowa

Tuesday, Oct 13: “Interventions, Accommodations and Modifications for Math

Honora
and STEM” Dr. Honora Wall, LDA-IA President and Founder EduCalc Learning o

Wall, PhD
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Emily Koson

Emily Koson has spent 23 years in education, working as a general
education teacher, special education teacher, literacy consultant, and
special education consultant. She currently serves as a special
education consultant with Northwest AEA.

Emily was part of the first cohort in lowa to complete the dyslexia
specialist endorsement and now adjuncts for Grand View University's
dyslexia specialist endorsement program. Each summer, she
provides private structured literacy instruction for children.

Emily's passion for supporting students with dyslexia is both
professional and personal — her oldest son has dyslexia, giving her
firsthand insight into the accommodations and support that make a
real difference in a student's life.

Outside of work, Emily and her husband are raising three children (a
senior, a junior, and a 7th grader), along with the family dog.
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\( Accommodations that Matter: I
Supporting Students with ‘
Dyslexia

Emily Koson
Northwest AEA Special Education

Consultant/ Dyslexia Specialist -
1 ekoson@nwaea.org

“Accommodations represent the bridge that
connects you to your strengths and in the
A process that allows you to reach your full

potential. Accommodations don’t produce
success but is the catalyst for success.”

-Sally Shaywitz
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Accommodations don’t produce success but are the catalyst for success.
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STUDENT’S OPPORTUNITY TO
STRENGTHS ~ BRIDGING /m DEMONSTRATE SUCCESS

« Knowledge . THE GAP . » Access to learning
o Skills g : " o Show what you know

» : * Build confidence
Po’Fentlal * Reach your full potential
¢ Unique talents
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Accommodations- What are they
intended to do?

An accommodation is a change that removes a barrier to

- learning or getting work done
e [ntended to reduce or even e Do notreduce learning
\ eliminate the effects of a expectations.
student’s basic skills deficits
e Ensurethat an assessment ‘
measures students’ e Allow students to access the
knowledge rather than their grade-level curriculum and to
learning differences. demonstrate learned
knowledge despite basic skill
deficits
' Dr. Tim Odegard




Presentation

Allow access to information
in ways besides reading it
(i.e., how instruction and
content are delivered)

Setting

Change the location of the
assignment or test (e.g., low
distraction environment)

Categories of Accommodations

Response

Allow them to show what
they know differently

Timing and
Scheduling

Extended time or the
organization of time for tests
and task completion

1. Individual Need

Things to Consider About
Accommodations

2. Individual Strengths 3. Student input and

4
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Itis the need of the student,
not the disability name or
category that determines
accommodations

4. Learning

Expectations

Be aware of how learning
challenges affect acquiring
grade-level skills and
standards

and Weaknesses

Consider individual
strengths and weaknesses
when determining
accommodations

5. Changing Needs

Needs can and likely will
change over time. Be aware
of how challenges are
impacting learning

buy-in

Include the student in
conversations about
accommodations. Ask what
they need help with and find
creative solutions to ease
access

Dr. Tim Odegard

A




Language “

Reading Writing m

Executive =

Function 14

2B

Listening Speaking >

A\
Weak Receptive Language - (reading &
Listening) F

Text to speech (K-3 carefully)
Allow additional processing time before expecting a
response

Break directions into smaller steps and provide a
checklist

Provide notes, outlines, graphic organizers, or key
words

Oral assessments - interview format

Reading Writing

Executive
Function

' / Listening Speaking
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https://www.landmarkoutreach.org/strategies/language-box-technology/

Weak Expressive Language - (writing &

speakin
Speech to text P 9) Reading

Support note-taking Listening

Writing

Alternative to text and written papers iﬁ;ﬂjﬂ:

Speaking

Additional time for in-class assignments and testing

o Still need to meet deadlines, give them the tools to get it done
Visual pre-writing workflow (mindmapping)
Allow handing in early for review

Provide sentence starters or sentence frames
Provide tools (graphic organizers, sentence builders, outlines, etc.)
Spelling supports (Grammarly)

' Yritten reinforcement of verbal instructions

Provide a word bank, vocabulary list, or topic-specific language support
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Slow Processing Speed

Check-ins after verbal instructions

Written reinforcement of verbal instructions

Audio recordings or video recordings

Clear printed instructions for assignments

Online assighment tracking for access by parents/teachers

Teach for reminders and organization

Guides for processes (math) fend
eading

Executive

Writing

Function

' / Listening

Speaking
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Common Accommodations for Dyslexia =

Extended Time o
Alternate Spelling list

Extended Time
Use of Spellcheck/word

Use of text-to-speech
Use of speech-to-text

Use of audio books

prediction
Breaking tasks into smaller chunks Check for Understanding
Reduce visual distractions (fewer items on a page, mask
unnecessary visuals, etc.)
Provided Notes/Guided Notes Shortening assignments is rarely

. an appropriate accommodation.
Allow for verbal responses rather than written responses AL

Do not penalize for spelling on written assignments Teaching students to use tools to
. increase their efficiency IS
Never read in front of peers unless volunteers to appropriate.

' y far-point copying

WA
Examples of Assistive Technology
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Text-To-Speech Audiobooks Voice Recognition
Reads text, such as students use audiobooks to Students use devices to
websites, aloud to the access assigned readings recognize their voices and
student and read for curiosity. transcribe their thoughts.
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Recording Devices Prewriting Tools Writing Tools
Students use devices to Help organize ideas for Help students with writing,
record lectures and writing assignments (e.g. spelling, grammar, text
directions from teachers for graphic organizers, structure
assignments outlining).

Dr. Tim Odegard




In a world of dyslexia, we know
accommodations are essential- they are
a lifeline.
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Final Thoughts P CcomoE,ON$~

‘\ - BRIDGING -
Identify the barrier 0 .~ THEGAP
o be specific- language box
o We don't accommodate the disability.

We accommodate the barrier created by the dlsablllty

Build the “bridge”
o teach why, when, and how of the accommodation(s)

o Thegoalisn't to make the task easier. The goal is to make the
student's ability to access the task more equitable.
An accommodation should never become a substitute for instruction.
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Learning Disabilities Association of lowa

Website:  https://ldaiowa.org

YouTube: https://www.youtube.com/@Ilearningdisabilitiesassoci7948

Facebook: https://www.facebook.com/LDA.lowa

Instagram: https://www.Instagram.com/Idaofiowa

Twitter/X: https://twitter.com/ldaofiowa

Email: info@ldaiowa.org

For Membership Information or to Join LDA:

https://ldaamerica.org/membership

$55-yearly membership
$25-student membership



https://ldaiowa.org/
https://www.youtube.com/@learningdisabilitiesassoci7948
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https://twitter.com/ldaofiowa
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